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Chapter 1 

 INTRODUCTION  

 

1.1. RATIONALE  

Modality is an important element of linguistics, which is 

studied in conversation language and literary works. To some extent, 

modality is a complicated problem in both English and Vietnamese. 

More attention should be paid to way of expressing their judgment 

and attitude towards the content of their speeches for the maximal 

benefit of Vietnamese learners of English.  

That is the reason why the way an English language modal 

verb is transferred into Vietnamese varies from words to words, 

phrases to phrases and their meanings. Therefore, to do well their 

good jobs, translators should be equipped with full knowledge of 

translation-related tasks. They are the problems of loss and gain or 

culture differences. 

1.2. AIMS AND OBJECTIVES 

1.2.1. Aims 

This study is aimed at finding the similarities and differences 

between epistemic and deontic modal used in the novel. Moreover, it 

is necessary to explore their equivalent meanings in Vietnamese. 

1.2.2. Objectives 

- To identify and describe linguistic means of expressing deontic 

modality and expressing epistemic modality in “The Gadfly”. 

- To compare and contrast linguistic meanings of epistemic modal 

and deontic modal to find out the equivalents in Vietnamese version. 

1.3. RESEARCH QUESTIONS 
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1. What are the linguistic realizations expressing epistemic 

modality and deontic modality in novel “Gadfly”? 

2. What are losses in the Vietnamese translational version of “The 

Gadfly” ? 

3. What are gains in the Vietnamese translational version of “The 

Gadfly” ? 

1.4. SCOPE OF THE STUDY 

This thesis only focuses on lexicalisation of modal auxiliary 

verbs and distinguishes them into two types of modality base on the 

classification of Palmer (2014) such that epistemic modality and 

deontic modality. In this paper, I also limit the attention to the 

common constructions of loss and gain in English- Vietnamese 

translation. 

1.5. SIGNIFICANCE OF THE STUDY 

1.6. ORGANIZATION OF THE STUDY 

The study consists of five chapters as follows: 

 Chapter 1: Introduction 

 Chapter 2: Literature Review and Theoretical Background.  

 Chapter 3: Research Methods- presents the methodology  

Chapter 4: Findings And Discussion.  

 Chapter 5: Conclusion.  
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Chapter 2 

LITERATURE REVIEW AND  

THEORETICAL BACKGROUND 

 

2.1. LITERATURE REVIEW 

The good way to shorten the differences between 

language and culture is translation. Nevertheless, transferring the 

message from the source language (SL) to the target language (TL) is 

not easy because each language has its own origin, characteristics 

and values, which is really a challenging commission for those who 

are the translators. During producing his translation, he has to cope 

with a large a number of problems such as loss, gain or lack of the 

equivalent of English modal verbs into Vietnamese. For this reason, 

Nida and Taber (2003) state that “translating consists in reproducing 

in the receptor language the closest natural equivalent of the source 

language message, firstly in terms of meaning and secondly in terms 

of style”. Hoang Van Van- one of many famous linguists in both 

English and Vietnamese has mentioned the problems in translation in 

the book “Nghiên cứu dịch thuật”. In addition, Tran Thi Mai Le 

(2011) discussed the loss of meaning in the translation process.  

According to Bybee (1985), “modality is what the speaker is 

doing with the whole proposition”. Meanwhile, Lyons is considered 

as the first person who propose the concepts of subjective modality 

and objective modality. Moreover, he also points out two kinds of 

modality, those are “epistemic” and “deontic”.  

Despite the fact that modality and its types are analysed in a 

large amount of earlier studies, there is little research focusing on 

characteristics of two main kinds of modality (epistemic and deontic 
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modalities) in English literature and Vietnamese literature. 

Consequently, this paper is made to satisfy such research need. 

2.2. THEORETICAL BACKGROUND 

2.2.1. Modality 

2.2.1.1. Definition of modality 

The role of subjectivity in language study is featured in 

Lyons’s theory and he is the first person who defines modality as a 

speaker's or writer's ‘‘opinion or attitude towards the proposition that 

the sentence expresses or the situation that the proposition 

describes’’ (Lyons, 1977). Palmer (1986) also mentions modality: 

Modality is semantic information of sentence expressing speaker’s 

attitude or opinions to the. Keidler (2002) mentions “modality” in his 

“Introducing English Semantics” that some notions such as “what 

may be true or not, what ought to be and what ought not to be, what 

certain individuals are capable of and what is impossible for them, 

what obligations we have to do or to refrain from doing” together 

constitute modality. 

2.2.1.2. Types of modality 

 This research explores only epistemic modal and deontic 

modal in the novel “Gadfly”, following Palmer’s theory. 

a. Epistemic modality: 

According to Palmer (2014), epistemic modality is 

concerned with the speaker’s judgement of the truth of the 

proposition: “The function of epistemic modals is to make judgments 

about the possibility”.  

*Epistemic modal conveys the following meanings: 

- Necessity 

-Possibility 
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b. Deontic modality: 

“Deontic” derives from Greek with the meaning “duty”. In 

Palmer’s view, deontic modality is used to express what is 

obligatory, permitted, or forbidden: “By using a deontic modal, a 

speaker may actually give permission (MAY, CAN), lay an 

obligation (MUST) or make a promise or threat (SHALL)” (Palmer, 

2014). Unlike epistemics, deontics refer to acts, not propositions. 

*Deontic modal conveys the following meanings: 

- Necessity 

- Possibility 

2.2.2. Translation 

2.2.2.1. Definition of translation 

The first definition is presented by Catford (1965). He states 

that translation is the replacement of text material of this language 

(source language) with text material of another (target language). It 

means which is being transferred and has to be held constant, only 

the form changes. 

Later on, Newmark (1982) defines translation as: “a craft 

consisting in the attempt to replace a written message and/ or 

statement in one language by the same message and/ or statement in 

another language”.  

2.2.2.2. The phenomenon of loss and gain in translation 

We can understand simply that while loss is the state of no 

longer having something or as much of something, gain is an 

increase in the amount. In translation theory, translator has to face 

with terms or concepts in the SL that do not exist in the TL. The 

generic differences in the two language systems naturally generate 

loss on all language levels (morphological, syntactic, textual and 
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stylistic). On the other hand, if something is added from translator’s 

own language to the original text because of the transference rather 

the replace, gain will occur. Loss in translation is very common, on 

the other hand, gain is not only rare but also not always practicable. 

Gain is a notion that focus on the enrichment or clarification of the 

source language text. The translator, who spends much time on 

bringing some gain in translated text, has to resort to certain 

strategies such as domestication, annotation and explication. Loss 

and gain are indispensability in the process of translation from 

English to Vietnamese because of the difference and the variety in 

English and Vietnamese’s culture, custom, linguistic meaning. 

2.3. SUMMARY 

In short, Chapter 2 has briefly referred to the notion of modality and 

translation and some other notions related to these. Modality in 

language is the speaker’s attitude to the proposition of the utterance, 

of the utterance context and to the reality. There are two main types 

of modality: epistemic and deontic modality. Epistemic modality is 

concerned with matters as knowledge and belief, expressing 

judgments of the speaker or the writer. Deontic modality, on the 

other hand, is concerned with the necessity or possibility of acts 

performed by morally responsible agents. In this chapter, author also 

mentions to the concept of translation and the phenomenon loss- gain 

in translation process.   
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CHAPTER 3 

RESEARCH METHODS 

 

3.1. RESEARCH DESIGN 

There is a combination of different methods of analysis in this 

study. This is a qualitative research with assistance of quantitative 

analysis. However, one of the best methods of discriminating 

between this one and that one is “comparing and contrasting”. 

3.2. DATA COLLECTION 

The collected modal auxiliary verbs are all selected in whole 

novel “The Gadfly”. The sentences which contain modal auxiliary 

verbs are taken out as a part of the sample. The rest of the sample is 

from Vietnamese version “Ruồi Trâu”. 

3.3. DATA ANALYSIS 

3.4. RESEARCH PROCEDURE 

Author finds out the modal auxiliary verbs in “The Gadfly” and 

classify them into groups. In this anlysis, relying on the features of 

epistemic modality and deontic modality, author distinguishes modal 

auxiliary verbs conveying epistemic and deontic modalities from 

dynamic modals and only the epistemic and deontic modals are 

collected. Author makes a compararision and contrast between SL 

text and TL text. 

3.5. RELIABILITY AND VALIDITY 

In terms of reliability, the data are collected from literary works 

published with manifestness in the time, the name of authors, the 

place of publication, so the data are ensured about grammar. 
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CHAPTER 4 

DISCUSSION OF FINDINGS 

 

The rate is unequal for both types, while epistemic modality 

occurs 528 times, deontic modality gets only 437 cases. 

4.1. EPISTEMIC MODALITY IN “THE GADFLY” AND ITS 

EQUIVALENCES 

Can/ can’t 

Besides, how can James seriously object to my going away 

with you–with my father confessor? (Vả lại con đi với cha… là cha 

giải tội cho con, thì anh James cứ nhất quyết phản đối sao được.) 

 It is like a rhetoric type of question, as the speaker is not 

actually expecting an informative answer, but rather, asking a 

question to emphasize a point and/or continue the conversation.  

 Could/ couldn’t  

With money! Why,no! What could it have to do… (Dính dáng 

đến tiền nong ư? Sao lại thế được ạ! Làm sao lại có thể dính dáng 

đến…) NO LOSSES AND GAINS 

 May/ may not 

 May is used to expose logical possibility (some chance of 

probability).  

However, there’s a chronic tendency to inflammation, and 

any trifle may bring on an attack… (Song vết thương đã mang chiều 

hướng viêm tấy kinh niên, nên chỉ hơi một tí là có thể dẫn ngay đến 

kịch phát…) NO LOSSES AND GAINS 

Might/ mightn’t 

 Might is the past form of may, therefore might inherits 

characteristic of may but it signals less confidence than may. 
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…and Montanelli turned his head away, that he might not 

see them. (Montanelli quay mặt đi để tránh phải nhìn đôi mắt ấy) 

LOSS 

Should/ shouldn’t and Ought to/ ought not to 

 The modals should and ought to convey epistemic necessity.  

He might have guessed we shouldn’t have left him stranded 

in that fashion. (Ông ấy cũng phải thừa hiểu rằng đời nào chúng ta 

lại bỏ mặc ông ta một mình như thế chứ?) LOSS 

 Will/ won’t 

 The epistemic meaning of will indicates a high degree of 

confidence in the truth of the proposition.  

He took out his watch and looked at it with a preoccupied 

face. “I shall be late at the hospital; but it can’t behelped. The junior 

will have to begin without me for once…”  

(Đoạn ông rút đồng hồ ra xem giờ rồi tỏ vẻ lo âu. 

-Tôi đến bệnh viện chậm mất rồi, nhưng chịu vậy chứ biết 

làm sao. Bác sĩ giúp việc tôi đành phải bắt đầu công việc một 

mình…) LOSS 

 Would/ wouldn’t 

 Would is the past form of will and his role is to talk about the 

past, about hypotheses- things that are imagined rather than true. We 

use would have as the past tense form of will have 

 Must/ must not 

Epistemically, must is often used to say that something is 

essential or necessary/possibility or express the strong prediction. 

We use must have for the past 

Shall/ shan’t 
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 Shall is argued to be only deontic modal by Palmer. 

However, in the case will be said below, the context is decisive 

element whether shall is epistemic modal or deontic modal. 

“The rain has stopped, carino,” he said after sunset; “and 

this is the only chance we shall have to see the lake. Come out; I 

want to have a talk with you”.  

(Mặt trời vừa khuất ông bảo: 

-Tạnh mưa rồi carino. Mà đây cũng là dịp duy nhất cho ta 

được ngắm cảnh hồ. Đi đi, cha muốn nói chuyện với con.) LOSS 

4.2. DEONTIC MODALITY IN “THE GADFLY” AND ITS 

EQUIVALENCES 

Can/ can’t 

 Can expresses the ability to perform an action. We use can 

to talk about present or general ability; in other words, can is used to 

say that someone has a particular skill or ability. Besides, can is used 

to offer to help someone: 

You have had some great trouble. Can I do anything to help 

you? (Ông bạn đã có niềm đau khổ lớn? Tôi có thể giúp ông được 

chăng?) NO LOSSES AND GAINS 

 Could/ couldn’t 

We use could and couldn’t as the past tense of can/can’t: 

May/ may not 

May can be used to ask for permission to do something or to 

ask whether you can help and it is more formal than can.  

“May I come in?” asked a soft voice at the door. (- Tôi vào 

được không?- Một giọng nhẹ nhàng hỏi ngoài cửa.) LOSS 

Might/ mightn’t 
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The writers can also use might to make suggestions or 

request 

I think we might contrive, with care, to fight the Jesuits 

without coming into collision with the censorship. (Tôi nghĩ ta có thể 

thận trọng tìm ra cách đấu tranh với phái Jesuits mà không đụng đầu 

với cơ quan kiểm duyệt.) NO LOSSES AND GAINS 

Should/ shouldn’t- ought to/ ought not to 

Deontically, the modal should and ought to can be used to 

express obligation or expectation but they are weaker than must and 

allow for non-actualization. 

I don’t want to work any more, but I should like you to stay a 

bit if you have time. (Cha cũng chẳng làm việc nữa đâu. Nhưng nếu 

con có thời giờ thì cha muốn con ở lại với cha một chút.) LOSS 

Will/ won’t 

Will often occurs in commissives where the speaker commits 

himself to ensure that the events take place (a promise, an 

undertaking or a threat). 

No. I won’t have you fellows taken. Stand together, all of 

you, and fire after me in order. (Không. Tôi không thể bỏ rơi các 

đồng chí. Tất cả tập hợp lại, đồng loạt bắn theo tôi.) NO LOSSES 

AND GAINS 

Would/ wouldn’t 

To express deontic modality, the majority of would’s use is 

to undertake or to promise.  

I wouldn’t evade it; I would defy it. (Tôi chẳng cần tránh né 

gì cả. Tôi thách thức cả sự kiểm duyệt nữa) LOSS 

Must/ must not 
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Must is used to express obligation or requirement. Moreover, 

the usual implication of must (obligation) is that the speaker is the 

person who exerts authority over the person(s) mentioned in the 

sentence (exerts power over himself and others). 

We may spit ands- swear a bit, if it consoles us; but we 

mustn’t pull the paw away. (Chúng ta có thể phỉ nhổ và nguyền... 

nguyền rủa đôi chút, nếu cái đó an ủi được ta. Nhưng chúng ta không 

được rút chân ra khỏi ngọn nến đâu) NO LOSSES AND GAINS 

Shall/ shan’t 

Shall is also frequently used in promises or voluntary actions 

and considered more formal than will. In the question, shall is used 

to offer or sugguest doing somethings. 

I shan’t do that, certainly. (Dĩ nhiên, tôi chẳng làm thế đâu.) 

LOSS 

4.3. LOSS- GAIN IN TRANSLATION PROCESS “THE 

GADFLY” INTO VIETNAMESE. 

4.4. SUMMARY 

After investigating both English version as the source 

language and Vietnamese version as the target language, the process 

of loss occurs more than gain’s does. Among 83 typical samples, I 

found 46 patterns of loss process, 3 patterns of gain process and 34 

patterns which have a constant in the translation process. The reasons 

why I do the loss and gain process in translating modal marker verbs 

in “The Gadfly” are mostly because I want to make a good 

translation that sounds natural and acceptable by the readers.  
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Chapter 5 

CONCLUSION AND IMPLICATION 

 

5.1. CONCLUSION 

 In this chapter, the researcher would like to present the 

conclusion about this thesis. The researcher had done all the analysis 

of this study and especially on the fourth chapter. The thesis has 

discussed and analysed modality which is represented by modal 

auxiliary verbs in Palmer’s classification. Moreover, it also contains 

comparison and contrast modal marker verbs between English 

version and Vietnamese version. The description of modal verbs in 

two languages reveals that they are one of the most complicated 

problems of the verbs. The meaning that the modal verbs express has 

different elements in two versions because of the hedge about culture 

and language. 

 My investigation mainly consisted in ascertaining whether 

there are differences between the epistemic meanings and the deontic 

meanings of modals and whether the way modal verbs are translation 

in “Ruồi Trâu” is similar to the modality they express in “The 

Gadfly”. The result that the researcher achieves that: while epistemic 

modality concerns with knowledge and belief, the deontic modality 

relates to the obligation and duty. The result reveals that the 

frequence of epistemic modal is more common than deontic modal’s. 

The main function of modal auxiliary verbs is to allow the speaker or 

the writer to express their opinion, or their attitudes to a proposition. 

These attitudes can cover a wide range including obligation, asking 

and giving permission, disapproval, advising, ability, possibility, 

necessity. As is discussed above, each modal verb has epistemic and 
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deontic meaning. Especially, the modal shall is categorized in only 

deontic modality, but in this investigation, I recognize that shall also 

belongs to epistemic modality in some particular contexts although 

the occurrences are really rare. In both languages, modal auxiliary 

verbs are used to express modality and two types which are 

distinguished by Palmer also occur in Vietnamese.  

An effort has also been made to have a contrastive analysis 

of the meanings expressed via the modal verbs and the equivalent 

expressions in Vietnamese. The traditional dichotomy between 

source language and target language makes difficulties for translator 

in guaranteeing the translation’s nature without vanishing the 

meaning of source text. The process of loss and gain gives the effects 

to the readers to catch the messages of the SL to the TL easily. The 

analysis has shown that there occurs some loss processes and a few 

gain processes in translating. This is seen as a difference between 

English modal verbs and Vietnamese ones. However, in some 

examples, there are no loss and gain in translation process the modal 

verb from English into Vietnamese. In my personal opinion, this 

translation method is considered to be the most perfect manner 

because not only lexical meaning but also modality is constant. All 

these translating modal cases are potential sources for difficulty in 

translation and learning English as a foreign language. 

5.2. IMPLICATIONS 

Personally, being an EFL learner and also a teacher, the 

researcher hopes that through the study, the learners can know how 

to enhance the efficiency of the process of learning English modal 

verbs for the expression of different types of modality in different 

contexts. 
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5.2.1. Implication for the learning of English modal verbs in 

expressing modality 

In fact, students have tendency confusing meanings or even 

fail to use right modals or right meanings. The causes may be 

psychological or mere ignorance. Clearly, learning modal verbs to 

express modality is not an easy task for learners of English as a 

foreign language. Ignorance can be a source of the misuse of modals 

because if a student has never met a modal or one of the meanings of 

modals, he will not be able to use the modals appropriately, 

obviously. 

Before proposing how to learn modals, it may be necessary 

to tell why students have to learn them. At least, there are three 

reasons why students should learn modals and use them instead of 

avoiding them: 

First of all, being language learners, students have to use 

English approximately like native speakers. By using modals, 

students will sound more like native speakers though they cannot be 

as fluent as them. For instance, by saying “Could I invite you dance 

with me?” (instead of “Can I invite you dance with me?”)  or 

“Would you open the door?” (instead of “Will you open the door?”) 

the students will be perceived less abrupt and more polite with their 

request by English native speakers, when they address someone who 

deserves respect. 

The second reason why it is necessary for students to learn 

modals and use them is that they make possible them to express their 

thoughts accurately. If students want to modalize their statements 

they must know the right modal to pass their idea on to their 
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addressors. They will not say “The professor will come today” when 

they mean “The professor may come today”. 

Another reason is time saving and the authenticity. Students 

need to avoid circumlocutions and they must appear authentic in 

their expression. By using modals, they make economy of words and 

time: “Maybe I will” instead of “It's possible that I will”. 

For those reasons, the students need to know how to learn 

and use modal verbs in communication. The followings are some 

suggestions for learners when they access to modality: 

- The learners should learn modal verbs in different contexts. 

Because each modal carries each meaning under various 

circumstances, learning in this way, the learners can know all 

meanings the modal verbs express and they can use correct modal 

verb in each situation. 

- Language users should have acsess to the language 

resources in materials in bilingual editions such as literature, fiction 

or discourse. This way may be encouraged to understand as much as 

possible about the English modal verbs and their equivalence in 

Vietnamese. 

5.2.2. Implication for the teaching of English modal verbs in 

expressing modality 

There is no single technique to teach modal auxiliary verbs. 

Therefore, teachers should base themselves on the content of the 

lesson, the students’ level, the grammatical items they want to teach 

to find a suitable method by which they can achieve the best results. 

Techniques for teaching 

 Teaching modals taking into account the epistemic meaning 

and the deontic meaning 
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The subjectivity refers to deontic meaning and the 

objectivity, which is a subjective objectivity, refers to epistemic 

meaning. Most of students say that must expresses obligation 

(deontic meaning) even if must expresses probability (epistemic 

meaning) when they see the modal must. That is the reason why 

students must know the differences between these kinds of meanings 

because the ignorance of these differences urges students to rush into 

using modals. 

 Teaching the modal auxiliary structures through 

contextualization 

Teachers should use either real or simulated situations by 

means of contextualization in the teaching of modal verbs to make 

learning activity more effective and to make the students more 

motivated. Teachers should make maximum use of real situations in 

the classroom and combine them with the appropriate facial 

expression and actions to make the lesson more interesting and the 

meaning of the items clearer.        

 Teaching the modal auxiliary structures through dialogues 

Students may meet some new structures which should be 

introduced and clearly presented when learning dialogues. Presenting 

modal verbs and their equivalent structures through dialogues, 

teachers do not have to waste time creating situations because 

dialogues themselves are very clear in the situations. Moreover, 

students often enjoy reading and doing role plays in dialogues so this 

technique often achieves good results. 

 Teaching the modal auxiliary verbs and their equivalent 

structures through examples 
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The teacher can use either inductive method or deductive 

method to present examples because examples can be very effective 

in presenting modal verbs and their equivalent structures. It means 

that the teacher could give a series of examples of the structures and 

then requires that students should draw out the rules for themselves. 

The other way is that the teacher explains the rules with examples 

and students study and finally make up sentences with the help of the 

teacher. In either way, students will have chances to use the 

language. 

 Teaching the modal auxiliary verbs and their equivalent 

structures through visual aids 

The simplest way and clearest way to present a structure is 

often to show it directly, using things the students can see: objects, 

the classroom, ourselves, the students themselves and pictures. In the 

class, visual aids can be used at any stage of the lesson because good 

visual aids are not just used once but again and again.  

Techniques employable at practice stage 

The teacher should encourage his students to use modals to 

express meanings according to the given scale. While the purpose of 

the stage of presentation is to show the meaning and the use of modal 

auxiliary verbs to students, the practice stage is aimed at developing 

students’ ability to use modal auxiliary verbs through different 

language practice activities which are controlled practice, guided 

practice and free pratice. For each type of practice activities, teachers 

can design appropriate exercises with specific aims. 

 Controlled practice  

With completion exercise, students are given a paragraph or 

some part of a sentence. They are asked to complete the sentence or 
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the paragraph. Completion exercises can also be gap filling like close 

reading texts. 

 Guided practice  

Situation practice is necessary because one of the important 

things in teaching modal verbs is that students must know how to use 

the structures in the right situations. Teacher can provide some 

situations and asks students to give advice, make request and, etc by 

using modal means of expressing modality. The situations the 

teacher uses for practice must be from easy to difficult and must be 

closed to real life situations. There are some situations teacher can 

use to asks students to respond in order to encourage them to use 

modal verbs. 

 Free practice 

For this kind of practice, students have the chance to use the 

modal verbs and their equivalent structures to give their own ideas or 

to talk about their own experience. One common activity that can be 

used to practice the use of modal verb can is “Find someone who 

can…”. With a pen and a piece of paper, students are asked to move 

round the classroom to ask their friends and note down the 

information. After adequate time for practice, students are asked to 

report back to the whole class on the information they have. 

When teaching modality, teacher needs to avoid translating 

modals from English into Vietnamese because translation can be lead 

to misunderstanding or errors. However, there is no single method or 

technique used to teach a particular language point because the 

background of learners, situations, teaching and learning conditions 

are different. That is why teachers have to take those points into 
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consideration so that they can choose appropriate method, techniques 

and exercises in order to help students learn better. 

5.3. LIMITATIONS OF THE STUDY AND 

RECOMMENDATION 

In fact, the means of expressing modality are diverse. We 

have seen that “modality”, as a category of linguistic meaning, 

concentrates on expression of different meanings, attitudes on the 

part of speaker and when expressing a statement, people always 

contribute their attitude towards it. Modal words (nouns, verbs, 

adjectives, adverbs), mood, intonation, these are the most widely 

used means of modality expression. They all function at different 

levels and are employed on different purposes, circumstances. Since 

the time to iunvestigate this topic is not allowed to last long, this 

study has just investigated the traditional means of expressing 

modality (modal verbs) although there are also others which are not 

less important. 
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