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CHAPTER 1: INTRODUCTION

1.1. Background of the Situation

Writing is an important productive skill in languatparning.
It can objectively reflect students’ competence tbfinking,
organizing and expressing. In English teachingtimgiis considered
as a difficult knot for both teachers and studedtstually, it is
undeniable that English-major students often mala af errors in
writing, the higher level of proficiency they arequired, the more
errors they make. That is, at sentence level, thifficulties are only
problems related to grammatical structures and ludeay; or at
paragraph level the problems encountered oftentereia ideas
arrangement so as to support the topic sentenceessay level,
however, the problems are more complicated sineg ltlave to deal
with another important feature of academic writingdiscourse
organization. A survey of English majors’ writingaws that most of
English majors lose unity and coherence in theiting as their
academic writing practice is oriented more towaetsuracy at
sentence level than towards the development ofoapiate discourse
organization. Thus, a discourse analysis of coloereim essay
writing can be useful to teachers and studentséncmming problem
stated.
1.2. Statement of the Problem

A number of English majors in Vietnam in generatl &t
Quangbinh University in particular, at present, reatnwrite native-
like essays even if they have acquired a large euarobvocabulary,
studied a lot about English grammar and essay forBecause of
the strong interference of their mother tonguedestis think and
write in a Viethamese way. This phenomenon is mpatslused by
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the negative transfer of the mother tongue in Bhgkarning. In the
traditional teaching of college English writingatders usually focus
on grammar and vocabulary rather than teachingigings a whole.
This results in a problem that students can be tstelg correct as
sentence level, however, when asked to build papdgr or essays,
they are not well-done since a good English essms dhot only
depend on correct grammatical structures buttiiéscombination of
grammar and other factors such as unity, cohesidrcaherence.

If in sentence writing, grammar and vocabularytheemost
noticeable problem, a lack of clear thesis statémemradequate
supports or evidences to support and control theishstatement, a
lack of unity in essay ideas and organization, ¢k laf coherence
among essay components and so on are major prokiemionted
in essay writing. Because of this reason, | decibedonduct the
research entitletNegative Language Transfer at Discourse Level:
A Study of Coherence in essays written by the thyehr English
majors at Quang Binh University'with the aim at responding to the
urgent need for writing quality improvement.

1.3. Justification of the Study

Together with sentence and paragraph, essay wiigiramn
essential sub-skill that English major students sw@ported to
develop since this is a way to raise their thinkingasoning and
expressing their opinions. Essay writing is, moeFp\seen as the
highest writing level that English major studente aequired to
master because its importance to our daily lifendeniable.

The teaching and learning of writing skill at Quhimip
University, in reality, has achieved, to some eitgmeat deal of
success. However, it also needed to be improveds Study,



therefore, hopes to make a small contribution & téaching and
learning English writing skill, especially how t@lp students write
coherent essays so as to create a good foundatidwigher levels of
writing.
1.4. Scope of the Study
The study is restricted to investigate negativeglege
transfer at discourse level, that is, errors amakarhen transferring
from L1 to L2 in discourse on the basis of studentiten products,
particularly focusing on the coherence of curremglih major
students’ essays to clarify how student apply ocafeg in making
essays logical and understandable to the readers.
1.5. Aims and Objectives
1.5.1. Aims
This study aims at exploring the use of cohereanegaspect
of discourse in English essays written by Englisdjars at Quang
Binh University so as to respond to the urgent néedwriting
quality improvement.
1.5.2. Objectives

» Investigate students' perceptions of coherencessays and the

ways they employ coherence in their essays.
» ldentify factors that affect coherence in studemssays in

English.
» ldentify likely problems related to coherence fabgdstudents in

the process of essay writing.
» Suggest some implications for teaching and learndsgay

writing related to coherence.
1.6. Research questions

1. What are students' perceptions of coherenessays?



2. How do they employ coherence in their essays?

3. What factors that affect coherence of essaydraresferred
into students' essays in English?
1.7. Organization of the study

The research includes five chapters: Chapter ddnoiction),

Chapter 2 (Theoretical Background), Chapter 3 (Mdésh and
Procedure), Chapter 4 (Discussion and Findings) @hdpter 5
(Conclusions and Implications).

CHAPTER 2: THEORETICAL BACKGROUND
2.1.0Overview
2.2. Previous Studies

Up to now there have been a lot of books in whastguage
transfer, is mentioned by well-known scholars swuh Corder
(1974), Odlin (1989). The matter of discourse aisdalirse analysis
are also investigated by Halliday and Hasan (19Béxugrande and
Dressler (1981), Brown and Yule (1983), Cook (1983por (1990),
Mc Carthy (1991), David Nunan (1993), and Widdowg&894),
etc.

In Vietnam, there are also a lot of linguists hagvigreat
contribution to the study of discourse analysishsas Do Huu Chau
(2001) Nguyen Thien Giap (2003), Tran Ngoc Them9@)9 Diep
Quang Ban (1998)...

Together with these theoretical studies relatingdigcourse
and discourse analysis, some practical ones ortapis have been
conducted so far, such as the doctorial dissentdBturong tién lién
két phat ngdn Dbi chiéu ngr lieu Anh - Vigt” by Phan Van Hoa
(1998) and the master thesis “An Analysis of Coheee and



Cohesion and Contrastive Analysis of Lexical Cole®evices in
English and Viethamese” by Phuong To Tam (2003).

Although several studies which analyze cohesiahaherence
have been carried out, there is no evidence thatesearchers have
conducted a study relating to coherence in ess#ings made by
English major students of a Vietnamese Universstyhis study aims
to explore. Therefore, in this dissertation, theteraof coherence in
essay writing is taken into consideration with #ien at helping
English majors create their own writing producthemently; as a
result, improve their academic essay writing
2.2. Theoretical background
2.3.1. Language Transfer
2.3.1.1. Concepts of Language Transfer

Until now, a lot of different concepts about langadransfer
has been set, such as Corder (1974), Odlin (1989).

According to Odlin (1989), “Transfer is the influlenresulting
from similarities and differences between the tailgeguage and
any other language that have been previously anthape
imperfectly acquired”.
2.3.1.2 Kinds of Language Transfer

(i) Positive Transfer: refers to the transfer occurring when
both the native language and the target language the same form.
(Odlin, 1989)

(i) Negative transfer: Negative transfer is the use of a
negative language pattern or rule which leads toeamr or
inappropriate form in the target language. (Odli®89)

2.3.2. Errors
2.3.2.1. Definitions of Error and Error Analysis



According to Crystal (1992):

Error is a term used in psycholinguistics referringmistakes
in spontaneous speaking or writing attributablea tmalfunctioning
of the neuromuscular commands from the brain. thiss distinct
from the traditional notion of error, which was edn the language
user's ability to conform a set of real or imagingdndards of
expression.

Whereas, for the error analysis, he defines asviali

In language teaching and learning, error analgsigéhnique
for identifying, classifying and systematically empreting the
mistakes made by someone learning a foreign largueing any of
the principles and procedures provided by lingesst(p.135)
2.3.2.2. Errorsin Writing

Chambers’ (1989) experience in teaching writing to
university students shows that incoherence is arrieg problem in
the students’ writing and can be a major obstackheir success in
writing classes. Unfortunately, unlike grammatiealors which can
be easily corrected, errors in coherence are afiere difficult to
handle as they involve a chunk of units, such series of sentences
or paragraphs. Because of the difficulties in atiing errors,
students sometimes do not get sufficient insights their errors,
and teachers find it impractical to correct the lgherroneous
section.

2.3.3. Discourse and text
2.3.2.1. Discourse

a. Definition of Discourse

Brown and Yule (1983) and Cook (1989) say thatalisse
is language in use. Widdowson (1994) considersodise as “a



communicative process. Nunan (1993) considers diseoas “a
stretch of language consisting of several sentengbikh are
perceived as being related in some way. And thdemeas are
related not only in terms of the ideas they shartealso in terms of
the jobs they perform within the discourse, thatinsterms of their
functions.”

b. Features of Discourse

* Every discourse has a specific target.

* Every discourse must be completed both in fornd &m
content.

* Every discourse has its unity.

* Language use can be categorized according tatezgievel
of formality, attitudes of the other participantsr @o the
communication, relationship between the participamind the
situational context.
2.3.3.2. Text

i. Definitions of text

According to Lindeberg (1985), text is consideradadayer of
words that can be divided into subparagraphs. d¢taflli(1973) sees
text as a language unit in use. Fergenson (198 edetext as a
written notice which is complete in content andusture, and the
writer has a certain attitude to that notice. Lamown and Yule
(1996) considers text as a “verbal record of comupaiive act”.
More recently, McCarthy (1991) focuses learnerderdgton on
whole, rather than part of text from as early assjie in their
language development. And Nunan (1993) viewed dexa “written
record of a communicative event which conveys a pleta
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message”. In Vietnam, Tran Ngoc Them (1999) stdated in
general, text is a system in which sentences arstiteents.

ii. Features of text

* Text has the fundamental factor because euent
expresses speakers’ or writers’ intention.

* Every text must possess the content factor.

* Every text must have the cohesive and cohdeamor.

* Every text must be quantitative.

* Every text must be in boundary.
2.3.4. Essays
2.3.5. Coherence
2.3.5.1. Concepts of Coherence

In language teaching, coherence is a componentef t
writing skill which plays a crucial part in writinguality. Hatch
(1992) said, “Without coherence, a text is not prbp a text”.
Although coherence has been accorded the increadargst by the
teachers and researchers around the world suclaa®dik (1997),
Enkvist (1990), Witt and Faigley (1981), it is ktan illusive
concept. Therefore, it is essential to have a dealerstanding of
the concept of coherence.

According to Palmer (1999), coherence refers torhletorical
devices, the ways of writing and speaking thatdabout order and
unity and emphasis”.

According to John (1986) coherence can be genevadlyed
in two aspects: text-based coherence and readed-loafierence.

The notion of coherence in discourse is so impoiaat if
any two utterances or sentences are produced iagaesce, a
semantic relation or logical connection betweenmtheill be
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assumed. A coherent text, therefore, is one whaerpreter can
readily reconstruct the speaker’s plan with reaktenaertainty, by
inferring the relations among the sentences and thdividual
relations to the various sub-goals in the infeqpksoh for the entire to
be understood at hand.
2.3.5.2. Ways to achieve coherence

To achieve coherence, Oshima and Hogue (2006) stigge
four basic ways as follows:

i, Repetition of Key Nouns

ii, Consistent Pronouns

iii, Transition Sgnals

iiii, Logical Order
2.3.6. Cooperative Principle

According to Grice (1975), the Cooperative Prineifiake
your conversational contribution such as it is required, at the stage
at which it occurs, by the accepted purpose or direction of the talk
exchange in which you are engaged.”

Getting more specific, Grice proposes four maxins a
follows:

* The Maxim of Quantity

* The Maxim of Quality

* The Maxim of Relation

* The Maxim of Manner
2.3.7. Adapting Grice’s Maxims in the Teaching ofriting

Although writing differs from speaking in channeind
grammatical and discoursal features, the Cooperd&tiinciple is not
suspended when communicating in writing. If thesaxims are
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flouted, violated or ignored, it is possible foetheaders to derive
quite different meanings from what the writers intted to express.
2.3.8. Chapter summary

CHAPTER 3: METHODS AND PROCEDURE

3.1. Research Design
The thesis design is based on the combination dh bo
gualitative and quantitative approaches.
3.2. Research Methods
In a study, it is possible to use multiple methsdss to obtain

data from different sources simultaneously. Theeefan order to
reach the goal of the thesis, the combination adntjtative and
gualitative methods is used to carry out our thddesides, in order
to get the exact instances of appropriate and nogpiate instances
of using techniques to achieve coherence in essiiyngy statistics
and descriptive method was also used.
3.3. Description of the Samples

To conduct this study, 100 third-year English majdents
studying at Quang Binh University were chosen ramgiao fulfill
the activities set by the researcher, that is cetimg the
guestionnaires and 10 others participating in titerview.
3.4. Instrumentation

The instrument for the study were 40 essays writign
English majors during the course. In addition, ¢oesaires and
interviews were used as instruments for this study.
3.5. Data Collection

Data were collected from students’ written produgtisout
40 essays collected from 40 students in class wgi@ly analyzed.
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The questionnaires with the total of 14 closed apén-
ended questions written in English with careful alehr instructions
as well as guidance to make sure that the resptmdenld easily
understand and give appropriate answers to thetigngswere
carefully prepared and delivered to 100 third yEaglish majors
randomly because the total students of this casr&26. They, then,
were collected one day later; therefore, studeatsdnough time to
think of the questions carefully before giving theswers.

For coherence analysis of essays, 40 essays woigt&mglish
majors at Quang Binh University were holisticallydaanalytically
evaluated. The holistic form of evaluation is based the
researcher’s general evaluation of the studentdingrwhile the
analytical form of evaluation is grounded on adfetriteria, that is
Grice’s (1975) maxims of relation, quantity, and nrmer as a
guantifiable, objective measure of text coherence.

3.7. Reliability and Validity

With an attempt to carry out the study as reliaivid valid as
possible, a great effort has been made.

Thanks to a little experience in teaching writing the English
major students at Quang Binh University as welltlaes friendly
relationship between the teacher and the studénsesearcher was
delighted that the interviews and questionnairessbccessful as
they were expected. With the careful explanatiorihef researcher
and the free discussion of the respondents, thearels was more
accurate, reliable and objective.

3.8. Chapter summary
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CHAPTER 4: FINDINGS AND DISCUSSION

4.1. Overview

This chapter presents the findings of this resedtdnce,
the results of questionnaires and interview, ad aglthe students’
written products are used firstly to investigate therception of
English-major students at Quangbinh University tasacoherence
in essay writing. Following this part is the invgation of how
students employed coherence in essay. Some of #jer factors
that affect coherence of English essay written ImgliEh major
students are the third part to be mentioned. Tagethith the
analysis based on the real data collected, briséudsion on the
results in the light of the literature review whié presented with the
aim at making the analysis clearer and more congmshle.
4.2. Students’ perception towards coherence in egsariting

In terms of coherence, a majority of the studemitsktthat it
is very important in essay writing. The result lisstrated through
two different sources of data, the major sourcefr@m the
guestionnaires and the additional one comes froeniterview.
Figure 4.1 which shows students’ perception of cehee in essay
writing indicates that most of English majors at a@g Binh
University are aware of the importance of cohereiteessay
writing. This is proved by the selection of 93 oaof 100
guestionnaire-given respondents, occupying 93%. s Thigh
percentage indicated that coherence in essay writs1 very
important and can not be ignored in the processeathing and
learning writing skill.

Despite the fact that coherence is an indispenselblaent
to make an essay a good piece of writing, only allsmumber of the
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respondents (as shown in Figure 4.2), 8 out of q@€stionnaire-
given ones (8.0%) affirmed that they always paiirtlattention to
coherence when they write an essay. Additionall§%21of the
respondents said that they often thought about thésoursal
element. Nearly a half of the respondents (48.28f)ithed that they
sometimes took their concern to coherence, meaawt®Po and
11% of the respondents appealed that they raralynamer kept an
eye on coherence when they wrote an essay resggctiv

In order to achieve coherence, every text or dismahould
be clear, unified and well-informed. Similarly, @ssay writing,
coherence is seen as one of the prime conditiorgharacteristics
that make sentences and paragraphs connectedanebewd logical.
It, then, can not be denied that coherence playismportant role in
writing. In the reality, a text without any cohesigignals can be
coherent, on the contrary, there may be anothér fwit of cohesive
devices, yet incoherent. Since, together with th@ents, coherence
can be regarded as the heart of the text.

In terms of students’ prior criteria in essay vmgfj the result
collected shows the variety in their priority ofettactors.(See
Table 4.1)

The combination of statistics in column of ratert aate 2
showed that content was the most important criteti@mt made the
essays acceptable and comprehensible to the reailerthe choice
of 68 questionnaire-given respondents. Rankingsdeond was the
organization of the essays, occupying 48 of thealtat00
respondents. Among six criteria given, grammatatalictures and
coherence ranked the third place with the tota#®frespondents.
The fourth criterion of importance was word chdigethe selection
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of 21 out of 100 students. The least importantdon, according to
the students, was cohesion with only 10 out of déicipants.

From the interview, it seems to the researcher shatents
did not come up with so many obstacles in usingesie devices,
however, when asked about the cohesive devices ftegyently
used in essay writing, the participants’ answekeaked that their
knowledge of cohesive devices just confined tongtdid range of
words or phrases such and, but, however, first, second, firstly,
finally, in conclusion, in summary, etc...

According to Enkvist (1990), the majority of Endlimajors
feel that the only tool they can use in writing Esly essays is
grammar and this causes them to have difficultyniaking their
writing coherent. From this situation, it is impamt that the students
be taught alternative strategies to improve colwrémtheir writing.
Focusing on coherence can shift students' atterfitan sentence-
level grammar to discourse features such as testmatturing and
unity, which are crucial to creating meaning int$exndeed, helping
students improve the coherence of their writing sgnificant aspect
of L2 writing instruction.

When asked why coherence is an important fact@ssay
writing, most of the respondents had more than oneices of
answer, even some of them chose four of five osi>oftems given,
which makes the rate exceed 100%.

As can be seen in the Figure 4.3, 58 out of 10pamdents
showed their awareness of the importance of thisttrical device”
(Palmer, 1999) by giving their own ideas that cehee helps the
essays make sense to every reader, 48 and 43 despenshared
their opinions that coherence helps connect iderasni essay and
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makes the ideas relevant to the thesis statemapectvely. In
addition to the explanation to the importance dierence above, 32
turns of the respondents said that if they followtbd ways to
achieve coherence, the ideas in their essays wmilgtesented in a
logical order. Since coherence refers mainly to thays of
combining or joining ideas to make a piece of wgticlear, logical
and smooth rather than the rules of using gramadastructures
vocabulary, it seemed to the researcher that thglidhn major
students at Quang Binh University could distinguifiese two
separated categories. It was illustrated by thécehaf only 7 out of
100 respondents to the third item given, that ahecence helps
show the correctness of word choice and grammadtcattures. No
guestionnaire-given respondents gave their owrnr @pimions about
this question, however, 1 out of 10 interviewedainiants shared his
own idea besides what the researcher listed alpteseaid, “together
with all the explanation given, coherence can &lslp ideas in an
essay follow in a clear sequence”, and added s&tténces can be
conjoined in some way, but if they are not followada clear
sequence, the essay might not be coherent asxpexcted”.
4.3. Students’ ways to employ coherence in essayitivig

It can be seen from the Figure 4.4 that more tiaamthirds
of the respondents (77%) reported that always tmnafade errors
regarding coherence in essay writing. Nearly 15%heim confessed
that they sometimes made this type of errors, 7%thef total
respondents said that they rarely got obstaclesoirerence when
writing an essay, and only 1 questionnaire-giverspoadent
answered that he/she never made any errors onecthssue.
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Learning to write is an indispensable part of |agg
learning and can reinforce language learning. Withearning to do
so, we cannot have affective acquisition of a laggu With
awareness of this necessity, writing is receivingrenand more
attention in English teaching. However, when aslexbut the
difficulties commonly faced in the process of wrgi essays, the
respondents’ responses vari€¢gee Table 4.2)

Among the six different difficulties given in the
guestionnaire, most of the respondents did nottdtesio choose
more than one for their responses. Lacking of volzalp and
structures, and the insufficiency of the ideas alpselating to the
given topic are the two most common difficultiexcdd by the
English majors. That was illustrated by the coritessf the total 70
and 58 questionnaire-given respondents respectivéyking the
third and the fourth positions are the two iteriatieg to coherence,
i.e. lacking transition signals for connecting isleand failing to
arrange ideas in English logically. This was shdwrthe choice of
38 respondents for the third and 33 others forfaleth. Difficulties
rising in writing thesis statements ranks the fifdnd the last
problems is the insufficient time.

The result collected from the interview, once again
reaffirmed the variety of the difficulties met withy the English
majors at Quang Binh University. When asked “What #he
difficulties you often encounter in the processwiting an essay?”,
all 10 of the interviewees, by one way or anothevealed that 5 out
of 6 difficulties given were the common ones th&gm encountered,
except for the last item, the time.
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Students’ ways to achieve coherence in essay grisirone
of the most important issues that the researchetdalike to make
clear in this chapter since finding the suitableysvédo make the
essays coherent is considered as a difficult gfyater most of the
English majors at Quang Binh University at the momdSee
Table 4.3)

i. Proper order

As shown in Table 4.3, 91% of the questionnaireegiv
respondents chose proper as a common way to actidezence in
essay writing. Additionally, all 10 interviewed dents shared their
opinions that proper order is one of the most commvays to make
the essay coherent. When the ideas are well-org@niznity and
coherence in an essay will certainly be easy tdeaeh Depending
on different types of essay, different types ofevrdre applied so
that the supporting paragraphs are arranged inepnpy, such as
chronological order, spatial order and progressive.

ii. Transition words/phrases

Among the 5 different ways suggested, transitiomds@and
phrases seemed to be paid most concerns by thendespts, even
the interviewed ones. According to Johns (199@ndition signals
are words or phrases that act like “bridge” betweants of the
writing. They link sentences and paragraphs togethesmoothly as
they can so that there are no abrupt jumps or breekwveen ideas.

Since achieving coherence through transitional waadd
phrases such aa addition, however, moreover, although, andfirst/
second/ third... seem to be easy to construct and link senterses a
well as paragraphs, students tend to take advarghgsing this
device as a way to make their essay coherent.
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In short, using transitional words and phrasesnis of the
most common ways to link parts of a whole to makeomplete
piece of writing, i.e. an essay.

iii . Repetition of key terms

Together with proper order and transition wordsdphs,
repetition of key terms is one of the most commaysvto achieve
coherence in essay writing. And it is commonly ussdEnglish
majors. This is because repeating words is of itapoe to the sense
of each paragraph’s message and the whole essayslia

Repetition, as mentioned, is an effective technimuereate
a logical, clear and coherent discourse/text. Tdpetition of key
terms in essays helps the readers; firstly, knosv ttpic that the
writer is mentioning. Furthermore, it helps thene skee main ideas
and find out important connections to use. Thisitégue also plays
a part in focusing the readers’ attention on thpartant ideas from
the beginning till the end of the essaiee Table 4.4)

iv. Consistent Use of Pronouns

Another way to gain coherence in writing is to keepb
tenses and pronoun number consistent within eacdgphs and
the whole essay as well.

It is obvious that using pronouns as a means tm gai
coherence is a quite natural and effective waytmect ideas and in
fact was widely used by English majors. Howeveremwlthe use of
personal or possessive pronouns are not clearghtmesult in the
possibility of misunderstanding by the read€gge Table 4.5)

v. Using parallel structures

Relatively speaking, parallelism is seen as pdiisentences

or utterances which have identical or very simimuctures. In other
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words, parallelism in writing refers to the repetit of the structural
elements in order to create a balance in the wgtitin

In comparison with the four ways above, gainingarehce
in essay writing through parallel structures seeeed common to
students, only 31 turns among the total 100 of gbhestionnaire-
given respondents shared their opinions that thiey ased parallel
structures as a means to achieve coherence irrdbegs of writing
an essay(See Table 4.6)

4.4. Some common factors affecting coherence of dants’ essays
in English
4.4.1. The students’ ways of writing an essay indlish

The essays written by the English majors at Quaird B
University, generally speaking, were well-organizedth the
fulfillment of requirement about content, grammaltistructures,
word choices, proper arrangement of ideas and sidrtiee rhetoric
techniques such as cohesion, coherence and umtyevér, a rather
large number of the essays collected were incohehe® to some
obstacles arisen in the process of writing sucth@svay of writing
an essay in the combination of Vietnamese and &mgliyle instead
of English style alongSee Table 4.7)

As the result shows, the number of students whothse
combination of English and Viethnamese ways and d¢et@ly in
Vietnamese way to write an essay in English ocaligi4% of the
total 100 questionnaire-given respondents. Thif Ipgrcentage can
be understandable and explainable because thendmms are all
Vietnamese; they, therefore, did not hesitate tplyatheir mother
tongue’s way of idea expression to fill in the gafptheir foreign
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language competences. Only 16 out of 100 respos@diitmed that
they always wrote essays completely in English ways
4.4.2. Ideas and Proper Organization of Ideas iru8énts’ essays

Ideas in an essay are like the skeletons in theahigbody.
Whether the essay which is considered well-doneobrdepends on
the network of ideas and the logical arrangemerntdefs so as to
make each of the supporting idea in every paragcisely connect
and smoothly flow. The organization of ideas isgeréiore,
indispensable in achieving unity and coherence hwhie the two
important elements of a good writing as can be gsedre Table 4.8.

It can be seen from the result in the Table 4.8dhang the
different aspects that need to be taken into censitbn when
transferring ideas in writing an essay, the conteas taken much
concerning with the choice of 52 out of 100 responsg, and it was
also the most difficult aspect that caused studeis of obstacles to
create a good essay with the choice of total 2desiis. In contrast,
ideas and the logical organization of ideas wasthall matter in the
students’ process of writing, which was illustratgdthe choice of
only 14% of the respondents, and it did not cauaeyndlifficulties to
students in the process of transferring ideas fithmir native
language to English in a particular skill, i.e.aswriting.

As stated in the chapter 2, writing is differerdnfr speaking
in channel, grammatical and discoursal featuresyeker, the
Cooperative Principle with three out of four maxiset by Grice can
also be adapted to this skill. According to Whi0{1), these
maxims can be flouted, violated or ignored not dmjythe skilled
writers but the less skilled writers as well. Retjag the adaptation
of the maxim of relation, quantity and manner isagswriting, the
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written products collected from the English majatsQuang Binh
University generally showed that the students Walahese maxims
quite often(See Table 4.9)

By using descriptive statistics method as choserhapter 3,
the sentences violating Grice’s maxim from studeessays were
picked out with the aim at evaluating the mattecalfierence in the
process of essay writing.

It can be seen from the Table 4.9, the maxim omtitya
which reflects the informative aspect of the texaswthe most
problematic in the students’ essay, occupying 55.%ibts indicates
that the students failed to supply sufficient imfetion about the
assigned topic, as the meaning of this maxim “majaur
contribution as informative as it is required fbetpurposes of the
discourse” (Clyne, 1996).

4.5. Chapter summary

CHAPTER 5: CONCLUSIONS AND IMPLICATIONS
5.1. Conclusions

Data generated from the questionnaires and intgnglow
that among the four basic skills in English, widtiwas regarded as
the difficult one to most of English majors. In theocess of essay
writing, they face a lot of difficulties, not onlin finding ideas
logically but also using cohesive devices to makeirt written
product coherent.

The finding obtained from student’s written produceveal
that although students liked to use transitionalrdsfphrase in
connecting ideas in each paragraph and the whesygstheir use of
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these linking words was sometimes not appropriage,misuse or
overuse.

The results gained from the findings also revethieti students
tended to use both English and Vietnamese wayggmtssing ideas
in their essays since most of them were the mdtregue-oriented.
Because of this habit, students writing were noglish native-like
in the aspect of discourse level. That made thsda illogical,
incoherent and even created a mismatch betweewritex and the
reader.

From the analysis of coherence in essays writterEylish
majors at Quang Binh university, the brief evaloatof coherence
on their essay was pointed out on the basic okthmexims set by
Grice (1975). Among which the maxim of quantity whg most
problematic, followed by the maxims of manner anexim of
relation. The findings indicate that students oftecked or had a
little sufficient information about the topic givelsometimes the
information provided was irrelevant and redundd@wnsequently,
the ideas presented did not fully develop the thettement or the
topic sentences of every single paragraph.

Another problem encountered by students in the gg®of
writing an essay is that they did not go straightthie point on
conveying the thought or expressing their ideas.

In short, a number of findings of negative transfediscourse
level in terms of coherence in essay writing haeerbrevealed.
They, to some extent, help us have a deeper uaddisy of
student’s essay writing ability, their perceptionapherence in essay
writing, the ways they did to achieve coherencevali as some
common factors affecting coherence on their egs&nglish.
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5.2. Implications

* For Englishmajors:

Students should have a deep theoretical insightdgood piece
of writing in which coherence should be ranged gesaphasis.

Students should be put in the English learning renvent
where they have a habit of thinking and writing rgtleing, even a
simple sentence, in English.

Students should build the habit of reading booksgazines and
newspapers frequently in order to accumulate kndgdefor the
subject of writing and other as well.

* For the Teachers of English:

The teacher should take the responsibility in usta@ding how
the students express their ideas, their thoughtkeir viewpoints in
the combination of their native language and Ehgles understand
more about their writing style, from which to elmate the abuse of
adapting Vietnamese way in writing an essay in iBhgl

The teachers should carry out variety of realidiscourse level
so that the students can realize the importancelwrence and build
a habit of considering coherence as a matter ttaken notice of
whenever they write a paragraph or an essay.

5.3. Limitations

For the outward reasons, due to limitation of scaipe time, this
study is partly restricted. This thesis concensraiely on analyzing
students’ perceptions toward coherence in essatngjriways to
achieve coherence in essay writing and common facffecting
coherence in English essay, without aiming at amady errors
relating to coherence, comparing and contrastiegstiilarities and
differences in way to achieve coherence in essatngrbetween
English and Viethamese as well.
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For the inward reasons, due to the limited knowdedd the
researcher, this work can not avoid certain regiris, consequently,
inevitable shortcomings and mistakes. Furthermohe, lack of
personal experience and language competence ardh@&seasons
for shortcomings.

5.4. Suggestions for Further Research

1. More study on coherence in paragraph/essay wriisigg

topic-comment structures

2. Improving coherence in paragraph/essay writing ajribie

Vietnamese learners of English
3. Negative discourse transfer of the first language i
Vietnamese college students’ English writing

4. An investigation in errors in the essay writingWiéthamese

language learners of English



